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Abstract:

In this study, the role of motivation and classroom management strategies
of teachers to motivate students or used to be engaged in academic
success in public and private elementary schools Mianwali have been
explored. The study used a causal-comparative research method with
quantitative approach analyzing the effectiveness of motivational strategy
as well as reward system towards affecting student behavior, classroom
discipline, learning outcomes. The findings reveal that teachers are key
to students’ academic performance by using diverse motivational
techniques which increase 96 % of students’ motivations with that of
teacher interventions. Additionally, 100% of teachers claimed to use
rewards to increase student engagement, the study also points out, but
rewards work because they reinforce positive behavior. Nevertheless,
strategic implementation of these rewards is essential to stop rewarding
unwanted behaviors. This research reinforces the argument that
institutional support, teacher training, and structured policies in general
about classroom management and entire teaching efficiency are
paramount. The study further suggests that a well-managed classroom
environment coupled with teacher motivation strategies improves student
participation, discipline and achievement. Based on the findings,
recommendations for educational institutions and policymakers are
provided, emphasizing professional development, teacher accountability,
and structured reward mechanisms. The future researchers are required to
use longitudinal design with larger sample size from different regions of
the province for better understanding and generalizability of the results.
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Introduction

Teachers play a crucial role in shaping students' academic performance and self-confidence through their
motivational strategies and engagement in the classroom. Effective teaching strategies not only facilitate learning but
also enhance students' intrinsic motivation, leading to better academic outcomes. The significance of teacher
motivation in student development has been explored through various dimensions, including pedagogical techniques,
institutional policies, and classroom environment (Ryan & Deci, 2000). As Ddrnyei (2001) highlights, the ability of
a teacher to foster a motivating classroom atmosphere directly influences students’ confidence and performance.
Motivational strategies employed by teachers have been widely studied, particularly in primary education, where
students are at a formative stage of academic and personal development. According to Wentzel (1998), a teacher's
encouragement, reinforcement, and supportive behavior significantly impact students' self-efficacy and learning
engagement. Moreover, the classroom environment, shaped by teachers’ motivational techniques, plays a
fundamental role in sustaining student interest and effort in learning tasks (Schunk & Mullen, 2012). Despite the
growing body of research on motivation in education, gaps remain in understanding how teacher motivation strategies
specifically impact students' self-confidence and classroom performance, particularly at the primary level. In the
wide sense, there is more effective motivation than instructional methods (Reeve, 2006). There is a need for empirical
research on this subject to provide an outline of ways in which motivation can be optimized to optimize students’
learning experiences. Based on this background, this present study, therefore, attempts to investigate the effect of
teacher motivational strategies on students’ self-confidence and classroom performance in primary schools. It
investigates the relationship between teacher driven motivation and student academic outcomes, several motivational
approaches, and best motivational practices for igniting student engagement. This issue must be addressed to improve
educational quality and to give the students appropriate motivation for academic success.

Literature Review

Literature review is in fact a critical evaluation of what already exists in research related to the subject matter. The
present study investigates the impact of teacher motivational strategies on students' self-confidence and classroom
performance. It reviews several aspects of classroom motivation, instructional strategies, the teacher's role, and the
importance of reward systems in student learning. It synthesizes previous research to identify themes, approaches
and challenges in promoting student motivation and engagement in this chapter. In educational settings, students are
greatly influenced by their motivation, that is their level of engagement, their learning outcomes, as well as their
academic success (Ryan & Deci, 2000). Classroom motivation is the internal and external factors which motivate
students to be active in the learning process. Since there are many differences between students in terms of their
abilities, interests, and learning styles, teachers are called upon to teach students using differentiated instructional
strategies (Tomlinson, 2014).

A well-motivated classroom environment fosters psychological safety, encouraging students to take intellectual risks
and develop confidence in their abilities (Dweck, 2006). Effective teachers employ various strategies, such as
scaffolding, formative assessments, and collaborative learning, to enhance student motivation (\Vygotsky, 1978).
Moreover, the role of teachers extends beyond knowledge transmission to creating a supportive and engaging
classroom climate (Brophy, 2010).

Several approaches have been identified in educational research that impact student motivation and classroom
management. These approaches vary in their level of teacher control and student autonomy. The intimidation
approach relies on fear-based strategies such as threats, sarcasm, and psychological coercion to manage student
behavior (Skinner, 1953). While this method may lead to short-term compliance, it negatively affects students'
intrinsic motivation and emotional well-being (Deci & Ryan, 1985). Research indicates that punitive measures create
a hostile learning environment, reducing student engagement and academic performance (Grolnick & Ryan, 1987).
In the authoritarian model, teachers enforce strict discipline through rigid classroom rules and close monitoring
(Baumrind, 1967). Authoritarian teachers maintain control by issuing commands and directives, often limiting
student autonomy (Dornbusch et al., 1987). Although this approach ensures order, it may hinder students’ ability to
develop self-regulation and critical thinking skills (Reeve, 2009).
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Behavior modification is rooted in operant conditioning, where teachers reinforce desirable behaviors and discourage
negative ones (Skinner, 1938). Positive reinforcement, such as praise and rewards, has been shown to improve student
motivation and engagement (Bandura, 1997). However, excessive reliance on external rewards can diminish intrinsic
motivation over time (Deci et al., 1999). The instructional approach emphasizes the use of active learning strategies
to promote student engagement (Slavin, 2006). Techniques such as cooperative learning, problem-based learning,
and self-explanation enhance students’ critical thinking skills (Chi, 2009). Research suggests that student-centered
instructional methods foster deeper learning and long-term retention of knowledge (Prince, 2004). Classrooms
function as social systems where peer interactions significantly influence learning outcomes (Johnson & Johnson,
1999). The group process approach leverages collaborative learning and peer tutoring to enhance student engagement
(Slavin, 1995). Studies indicate that cooperative learning environments improve academic achievement and social
skills (Gillies, 2007).

The permissive approach grants students’ maximum freedom in determining their learning process (Baumrind, 1967).
While this strategy promotes student autonomy, it may lead to classroom management challenges (Marzano et al.,
2003). Research suggests that a balance between structure and autonomy yields optimal learning outcomes (Reeve
& Jang, 2006). To increase student engagement and learning success, effective lesson planning is important (Wiggins
& McTighe, 2005). Curricula focused on student interests and abilities foster motivation (Weimer, 2013). Research
shows that good, structured lessons help with better knowledge retention and in development in skills (Bransford et
al., 2000). A conducive learning environment encompasses both physical and cognitive spaces (Fisher et al., 2014).
Duke (2000) points out that teachers must make sure that classrooms are welcoming and free of distractions to capture
the learning. Cognitive space is setting high expectations and creating an atmosphere that is motivational and causes
the student to work hard and persevere (Dweck, 2012).

Various roles are assumed by teachers in the process of shaping student motivation and improving on learning
outcomes (Marzano et al., 2003). Key responsibilities include:

Classroom Manager: Establishing order and managing student behavior effectively (Wang et al., 1993).
Facilitator: Encouraging active student participation and problem-solving (Hmelo-Silver et al., 2007).
Motivator: Inspiring students to take ownership of their learning (Reeve, 2006).

Evaluator: Assessing student progress through formative and summative assessments (Black & Wiliam,
1998).

e  Guide: Providing mentorship and academic support (Collins et al., 1989).

An effective teacher possesses a blend of professional skills, subject mastery, and an understanding of student
psychology (Shulman, 1987). Essential traits include:

e Balanced Personality: Maintaining emotional stability and fostering a positive classroom culture
(Goleman, 1995).

Literary Interest: Continuous engagement with academic and professional development (Lortie, 1975).
Love for Teaching: Commitment to student success and lifelong learning (Palmer, 1998).

Professional Skills: Proficiency in pedagogical methods and curriculum design (Darling-Hammond, 2000).
Child Psychology Awareness: Understanding student cognitive and emotional needs (Piaget, 1952).

Reward systems play a pivotal role in motivating students and reinforcing desirable behaviors (Cameron & Pierce,
1994). Intrinsic rewards, such as verbal praise, and extrinsic rewards, such as incentives, can enhance student
performance (Deci et al., 1999). However, over-reliance on external rewards may lead to decreased intrinsic
motivation (Kohn, 1993). Research suggests that a balanced reward system fosters a positive classroom environment
and enhances student achievement (Elliot & Dweck, 2005). Teachers should employ a mix of tangible and intangible
rewards to sustain motivation (Ryan & Deci, 2020). The literature highlights the significance of teacher motivational
strategies in shaping student self-confidence and academic performance. Various approaches, including behavior
modification, instructional strategies, and reward systems, contribute to effective teaching. However, research gaps
remain in understanding the long-term impact of these strategies on student autonomy and lifelong learning. Future
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studies should explore sustainable motivational frameworks that balance extrinsic incentives with intrinsic student
motivation.

Method

This study employed a causal-comparative research method with a quantitative approach to investigate the effects of
sociability on the well-being of school students in public elementary schools of Tehsil Piplan, Mianwali. A cross-
sectional research design was used, allowing data collection at a single point in time with minimal researcher
interference. The study population comprised of teachers from public elementary schools in Tehsil Piplan, Mianwali,
with a total of 10 public primary and elementary schools, out of which 5 were in urban areas and 5 in rural areas.
Due to time and resource constraints, the study was delimited to these 10 schools. A multi-stage sampling technique
was employed, beginning with obtaining a list of public schools from the School Education Department, Government
of Punjab, followed by categorization based on location (urban/rural) and gender (male/female). The final sample
size consisted of 60 teachers, selected using a combination of cluster sampling, stratified random sampling, and
convenience sampling. The sampling frame is comprised of five public schools and five private schools, ensuring
representation from both educational sectors. The primary data collection tool was a structured questionnaire,
developed after reviewing relevant literature, seeking supervisor guidance, and consulting subject experts to ensure
content validity. The questionnaire was divided into two parts: one section gathered demographic information, while
the other focused on teachers’ strategies for fostering student sociability and well-being. The study performed field
testing of the questionnaire by giving 5 questionnaires to teachers and experts and about 10 questionnaires for pilot
test and then further refining the questionnaire. Questionnaire method was used in data collection, and this was
explained and assisted by resource persons who distributed and picked up questionnaires from school heads. A 93%
response rate allowed the study to be reliable with regards to data. Some statistical techniques such as frequency,
percentage, mean scores, combined mean scores and rank orders were used to analyze the collected data to find ideas
for sociable strategies and prioritizing teachers’ perception. It was ensured that all ethical considerations including
informed consent, confidentiality, and anonymity were strictly followed. In this chapter, | provide the method of
studying the influence of sociability on the well-being of students in the public and private elementary schools of
Tehsil Piplan, Mianwali, Pakistan through a systematic methodology from the examining research design to the
population, sampling method, instrument development, reconstruction, data collection, and analysis.

Results and Data Analysis

The data of this study were gathered from a structure questionnaire from the teachers of public and private elementary
schools of Tehsil Piplan, District Mianwali. A systematic analysis and interpretation of these data have been
presented in this study. This was quantitative research, giving it some alignment with study objectives but at the same
time keeping the objectivity in collecting and evaluating the data. The responses were tabulated with respect to the
systematic arrangement of the responses systematically and analyzed using the Statistical Package for the Social
Sciences (SPSS) to obtain meaningful insights. This allows educators to have a comprehensive understanding of the
effect of sociability on students' wellbeing, as perceived by educators. Results interpretation is structured to follow
the most important variables of the study, making it easier to present the results and accurate.

Table 1

Are students motivated to perform well in school.
Category YES NO
Frequency 58 2
Percentage 96.0 % 4.0%

Table 1 shows that 58 (96%) students agreed with the statement that they are motivated to perform well in school.
While 02 (4.0%) students did not agree with the above statement.
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Table 2
Do you use different techniques to motivate students?
Category YES NO
Frequency 60 0
Percentage 100.0 % 0%
Bar Chart

T
YES

Gender

Table 2 explains that 60 (100%) teachers agreed with the statement that they use different techniques to motivate

students. While no teacher agreed with the above statement.

Table 3

Do you reward your students for their good behavior?
Category YES NO
Frequency 60 0
Percentage 100.0 % 0%

Table 3 depicts that 60 (100%) teacher agreed with the statement that they rewarded their students for their good

behavior While no teacher was not agreed with the above statement.
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Table 4
Avre the students being motivated positively?
Category YES NO
Frequency 57 03
Percentage 95.0 % 5%

Table 4 explains that 57 (95%) teachers agreed with the statement that they rewarded their students positively. While
03(5%) teachers did not agree with the above statement.
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Table 5
Is it rewarding and motivating of students that has a positive impact on their results?
Category YES NO
Frequency 60 0
Percentage 100.0 % 0%

Table 5 explains that 60 (100%) teachers agreed with the statement that the students’ reward and motivation have a
positive impact on their result. While no teacher agreed with the above statement.
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Table 6
Avre the students being punished for their unsatisfactory performance?
Category YES NO
Frequency 07 53
Percentage 12.0% 88.0 %

Table 6 indicates that 07 (12%) teachers agreed with the statement that they are being punished by their unsatisfactory
performance. While 53(88%) teachers did not agree with the above statement.
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Table 7

Do you use the reward system to improve students’ motivation?
Category YES NO
Frequency 59 1
Percentage 98.0 % 2.0%

Table 7 shows that 59(98%) teachers agreed with the statement that they use the reward system to improve classroom
management. While 1(2.0%) teacher did not agree with the above statement.
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Table 8
Avre the students happy after receiving a reward?
Category YES NO
Frequency 60 0
Percentage 100.0 % 0%

Table 8 illustrates that 60(100%) teachers agreed with the statement that students were happy after receiving a reward
While no teacher agreed with the above statement.
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Table 9
Do you reward the students for their misbehavior?
Category YES NO
Frequency 06 54
Percentage 10.0% 90.0 %
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Table 9 depicts that 06(10%) teachers agreed with the statement that they reward the students for their misbehavior.
While 54(90%) teachers did not agree with the above statement.
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Table 10
Does the mishbehavior of students change with reward?
Category YES NO
Frequency 20 40
Percentage 34.0 % 64.0 %

Table 10 explains that 20(34%) teachers agreed with the statement that misbehavior of students is change with
reward. While 40(64%) teachers did not agree with the above statement.

Bar Chart
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Table 11
Do you use rewards for the whole class?
Category YES NO
Frequency 08 52
Percentage 14.0% 86.0 %

Table 11 indicates that 08(14%) teachers agreed with the statement that they use reward for whole class. While
52(86%) teachers did not agree with the above statement.
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Discussion

This study provides the findings that the teachers are important in the shaping of the student motivation, classroom
management and academic success. The study showed that teacher motivation and reward systems are very important
in how students behave, discipline and classroom engagement. Positive learning environment is created by a well-
managed classroom, whereas the presence of supportive teachers enhances student participation. According to the
study, teachers could motivate students to perform better in classroom discipline if they used motivational strategies
or reward system. It is also the results that show that teachers are substitutes for the parents not only for giving
academic instruction, but also for affecting students’ development in personal and social terms. Furthermore, the
study illuminates that friendly teaching will lead to easier learning surroundings that students are more able to pay
attention to and hence become more confident and enthusiastic. This finding implies that classroom management is
an important element leading to student performance and their role in promoting academically better outcomes. Also,
when it comes to effective knowledge transfer, teacher’s presence and involvement are indispensable for critical
thinking, and thus for discipline of the students. Institutional mechanisms, including the regular classroom monitoring
and feedback systems, were also identified as necessary tools for improving teacher participation and promoting
effective learning. The study supports the idea that there are effects of reward systems on classroom behavior. It was
agreed by most teachers that giving rewards to students for good behavior would also motivate them to actively be
involved in the learning process. The findings also suggest, however, that some teachers do not approve of rewarding
students for poor performance, which suggests that rewards should be employed strategically to ensure that they do
indeed carry out. The study strengthens the fact that teachers should utilize motivational strategies to promote
classroom management, encourage pupil discipline, and improve the learning outcomes.

Conclusion

Thus, this study concludes that teacher motivation and classroom management strategies are very important to
promote student engagement and academic success. The findings stress that students learn better in such a well-
structured and disciplined classroom environment with good motivational teaching techniques. Teachers who employ
rewards effectively motivate and increase a student’s self-confidence by providing them with a sense of
accomplishment. Moreover, the research also puts emphasis on the need for institutional support such as raising the
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teacher training, professional development programs and structured reward systems to increase the effectiveness of
the teacher and improving the classroom management. The study also shows that schools should engage in proactive
measures to meet the demands of academic and personal growth of students by their teachers. Likewise, the research
findings suggest that, to achieve success, students prefer that teachers are consistent in teaching methods, are
continuously motivating, and are an efficient leader of their classes. Together, teacher engagement and use of reward
systems ultimately result in building a productive and collaborative learning environment with positive impact on
academic performance and student behavior.

Significance of Study and Limitations

This is important to multiple stakeholders of the education sector, including teachers, school administrators,
policymakers and researchers. It states the important function of classroom management and motivational strategies
in impacting student academic success. Thus, the findings offer useful knowledge for educational institutes to utilize
the reward systems and teaching methodologies and thereby increase teacher performance and student's engagement.
The study has important policy implications for setters of policy, namely, that policy should be designed to promote
teacher commitment, professional development, and classroom discipline. The field of educational management is
also advanced through research, inferring that development of structured classroom strategies and increased teacher
motivation positively influence student learning outcomes. Moreover, this study provides a basis for future
researchers to expand on the determinants of this study that have had limited impact on classroom engagement
including subsequent psychological and socio-economic determinants. The study also makes practical
recommendations for schools to facilitate the development and implementation of interventions to increase a more
engaged and effective teaching workforce. On the essence of teacher motivation and classroom management,
educational institutions, when addressed and brought under control may create a stable, student centered, high
performing learning environment, which will go on to have better academic outcomes for students.

This study employed a causal-comparative research method with a quantitative approach to investigate the effects of
sociability on the well-being of school students in public elementary schools of Tehsil Piplan, Mianwali. A cross-
sectional research design was used, allowing data collection at a single point in time with minimal researcher
interference. The study population comprised of teachers from public elementary schools in Tehsil Piplan, Mianwali,
with a total of 10 public primary and elementary schools, out of which 5 were in urban areas and 5 in rural areas.
Due to time and resource constraints, the study was delimited to these 10 schools. The future researchers are required
to use longitudinal methods with large sample size from different regions of the province to get better understanding
and generalizability of the results.

Recommendation

Based on the findings of this study, educational institutions are recommended to make efforts in teacher motivation,
classroom management as well as students’ academic performance. Teachers in schools should be trained to equip
them with the classroom management skills to help order their classes and be trained to adopt student centered
teaching methodologies that promote active participation and discipline. It should be strategic implementation of
reward systems which will motivate both students and teachers so that they will remain focused and willing to learn.
Furthermore, teachers should be offered professional development opportunities to be kept abreast of the current
educational practices. Teacher accountability also includes performance monitoring, evaluations, feedback
provisions for schools to maintain consistent teacher presence and engagement. This will create a supportive and
inclusive classroom environment where negative teacher student interactions will be encouraged and will lead to
increased student engagement and academic success. In addition, institutions should provide job security, financial
rewards and recognition programmes that can be offered to teachers to maintain and stimulate teachers. Structured
policies to enforce teacher accountability and high teaching standards along with promoting an individualized
learning approach should be introduced by policymakers to meet needs of different students. Further facilities and
resources strengthening will further increase teaching effectiveness and learning outcomes. Finally, research of
teacher motivation will deepen the understanding of how to effectively improve classroom management and student
engagement. These recommendations will reduce teacher absenteeism, improve the discipline of academic activity
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and promote student success, which will help to improve the education system and make it more efficient and
sustainable.
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